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Introduction

The purpose of this part of the Educational Brief is to outline the Local Authority’s educational objectives and key pedagogical, curricular and social issues that impact upon the design, furniture and equipment (F&E) and operation of an educational facility. This provides both context and guidance for the relevant priorities of the Strategy for Change to be taken into account in the design development and service solution for all schools. This detail will assist in the formulation and delivery of proposals for a suitable and, depending on the Facilities Management scope, successfully managed service.

The overriding intention of the specification documents is to assist bidders in developing proposals that exceed the Authority’s requirements and, depending on the Facilities Management scope, provide serviced accommodation that will deliver the educational transformation that is central to the BSF Programme. 

The format of this document is designed to make it easy for bidders to understand the implications of the LAs Strategy for Change (SfC) by following the same set of headings. Similarly, Part A2 allows schools to identify relevant priorities from their School’s Strategy for Change. The format is intended to assist bidders in developing proposals that meet or exceed the Authority’s aspirations and provide serviced accommodation and F&E that will be a catalyst for schools to achieve the transformational change that is outlined in the LA’s SfC and Part A2 will have a similar purpose regarding the school’s strategy for change.
[LA may choose to include the following if this is to form part of the Authority’s Requirements:
Although conceptual in parts LA’s need to consider whether or not Parts1 and 2 of the Educational Brief should form part of the Authority’s Requirements (ARs) at Financial Close. If this is the case the Contractors Proposals will need to indicate and articulate how the requirements of this Educational Brief will be met. Retention of the Educational Brief in the final version of the ARs will assist in establishing that the Contractors Proposals will as a minimum assist in meeting the LA’s and schools transformational agenda.]
Background and Context 

Local Authorities are responsible for the reorganisation of pupil places and the range of provision available in the area. This includes addressing demographics and diversity, as well as identifying children’s services and school improvement strategies to address pupil wellbeing and school and pupil underperformance. These considerations may well impact on school design, F&E selection and services and the bidder shall make themselves aware of them at the local level.

Current LA Strategies and Policies

Local Authorities may already employ existing processes, practices, policies or strategies that impact on the procurement, development or selection of F&E. These may be Local Authority wide, cross directorate or may be limited to the Children’s Services Directorate. The bidder will need to be aware of any such policies and strategies. The bidder should also reflect any other LA policies or strategies relating to: procurement, business redesign, service integration or rationalisation.

[LA may add any other issues or relevant existing strategies, policies or processes that address the issue of buildings and grounds, F&E and Facilities Management]
Contractors must consider a range of factors in the design of the buildings and grounds, the specification of F&E and the provision of Facilities Management (FM) services. These should include - but not be limited to: 

· Key issues in current educational thinking.
· Future issues affecting educational provision. 

· Issues pertinent to all stakeholders at a local level (including extended use of school facilities by wider communities).
· The known and emerging requirement for adaptable accommodation that promotes effective teaching and learning particularly personalised learning approaches.

· The key educational policy areas pertinent to the LA, as outlined in                                                                          its Strategies for Change.

Personalisation of Curriculum and Learning

The growth of personalisation is at the heart of the national educational context.  Whilst the National Curriculum provides the framework for school wide curriculum delivery, the national expectation is for a more personalised approach to learning. The BSF programme should ensure that each school can offer all its pupils a stimulating environment which recognises the contribution each and every subject makes to personal development and to overall levels of attainment.
As the BSF scheme continues, schools and their partners in the LEP must consider and address the five key components of Personalised Learning addressed within the visioning, planning and delivery stages of the BSF project: 

· Assessment for learning – including space for staff discussion and individual discussion with pupils. An integrated ICT structure will enable all schools to operate detailed systems of recording and monitoring pupils’ progress, to allow a wider range of learning opportunities in many parts of the school site;.
· Effective teaching and learning – in a wide range of settings for teaching and learning, as discussed above, requiring a flexible environment to support innovative approaches to learning. A variety of activities may take place in one space with a blurring of curriculum divisions and the distinction between formal and informal spaces, indoor and outdoor spaces. 
· Curriculum entitlement and choice – a broad and balanced Key Stage 3 curriculum that meets the needs of learners and is aligned to the National Secondary Strategy and a 14-19 Strategy that will offer all pupils a meaningful choice to suit their talents and interests.  Vocational education and work-related learning will thrive in appropriately designed environments.

· Organising the school – pupils will flourish in safe, secure and settled environments and, as such, schools may choose a variety of ways to organise their facilities and their timetable. Thoughtful design can have a positive effect on pupils’ behaviour.  Schools will be created that give all secondary pupils a positive educational message and experience.

· Beyond the classroom –the design of the school can make it easier for access by the wider community outside the school day, and encourage greater parental and community involvement in their children’s learning.
This drive towards a greater personalised approach to learning increasingly means that schools offer all pupils a stimulating environment that accommodates a range of learning activities and supports a breadth of learning styles. Bidders should also be aware of the range of furniture solutions available that achieve the flexibility the personalised leaning agenda requires.
Many schools are already taking a more structured and responsive approach to each child’s learning, by transforming their strategic organisation and learning practice. For instance:
[LA to add examples it sees as preferred models or those being discussed or already implemented by local schools, such as…]
The recent report for the Government ‘2020 Vision’ - Report of the Teaching and Learning in 2020 Review Group’ [ref: download this publication at www.teachernet.gov.uk/publications], recommends key strategies for 21st century personalised learning. Many of the recommendations for organisation and teaching practice have implied or specific implications for the design of the school environment. The recent Big Picture curriculum proposals by the Qualifications and Curriculum Authority (QCA), relating to an increasingly flexible and personalised view of the curriculum, have similar design implications. These are some of the key drivers for the change in approach to the design of schools in this BSF programme, and are reflected in the format of section 2 of this OS and the Design Brief for each school, as well as the schedules of accommodation. 

The examples identified above are just a few of the various scenarios being explored that address these changes in learning and teaching styles, and any school may choose to incorporate any number of them in the future. What seems equally likely is that schools might typically choose to use a variety of learning styles across the curriculum and the academic year: for instance breaking from a standard timetable to allow for year groups to do a project for a day or afternoon a week, offering mixed-age groups for registration and some sessions [such as PSHE], and providing some groups in each year more opportunities to either catch-up or move ahead. The learning environment must therefore be flexible and versatile enough to accommodate day-to-day changes in learning styles as well as suiting a clear and supportive pastoral organisation.
Many of the ten criteria for suites of spaces listed at the end of this section are devised to create a learning environment that is most likely to accommodate as many of these scenarios as possible, with the least change needed in the future. 

Suites of spaces are one such organisational structure schools may choose to apply. Suites enable team teaching, project based learning and cross curricular study. It also enables the pastoral requirements as set out in the Every Child Matters agenda. In line with the ten criteria for suites of spaces listed at the end of Part 1, bidders are directed to design, furnish and equip learning environments appropriately to deliver the future 21st century curriculum learning needs as required by the LA.

If schools are to deliver personalised learning for all pupils, they need to be able to offer a wide variety of environments that will stimulate the needs and aspirations of individuals and allow them to fulfil their potential. In addition to this range of flexible ‘basic teaching’ space, each suite of spaces will also include some ‘learning resources’ area available for individual or group study, storage for both teaching resources and personal belongings, and local staff work areas. These are discussed in the Buildings and Grounds OS and identified in detail in the Area Data Sheets for each school.

Similarly, the selection of all furniture, indoors and out, should consider not only the age, relative size and ability of the main users but it should also take into account the range of learning activities required of the learner in the course of their learning programmes. The most obvious example of this is the 14-19 diploma entitlement that schools must offer.
Curriculum, Teaching and Planning 
The curriculum is the heart of the school. All schools aim to provide a broad range of curriculum options relevant to the population they serve and including both academic and vocational pathways. 
F&E is critical to the delivery of effective flexible curriculum. Furniture plays a vital role in facilitating good teaching and learning. It must therefore be considered in relation to all curriculum planning and discussions at an early stage in the design process.
As the BSF schemes continue, LAs and bidders must not only address the five key components of Personalised Learning (see above) but must also identify the clear correlation between curriculum planning, delivery and the range of related design solutions.
The Key Stage 3 curriculum is developing as an increasingly flexible series of options, each of which place demands of varying degrees on the suitability, range and flexibility of spaces. Design, F&E and FM proposals need to respond accordingly and build in future developments not yet fully determined. As curriculum organisation is increasingly affected by personalisation Bidders should demonstrate that the design solutions offered take account of the corresponding developments in learning needs, teaching styles and learning activities. 

As teaching roles evolve to support the personalised agenda, so the range of learning spaces (see below) require appropriately flexible and relevant furniture solutions that interact with the ICT to deliver 21st Century learning. 

Bidders and Authorities should also consider the increasing range of users of school furniture brought about by developments in the school teaching workforce.  Bidder’s designs should allow, through the suiting of rooms, the variety of learning led organisational options discussed above, which allow teaching to be delivered and pupils to be grouped in various ways at different times. The F&E provision, together with the ICT solution, should facilitate the range of activities, offering them the opportunity to discover new, skills, interests and friends within the school.
 [LA may add or replace with specific implications of how its schools plan to accommodate key curriculum developments and any F&E solutions it intends to, or is already developing.]
14-19 Provision
The national expectation is for increasing collaborative working and greater curriculum flexibility in the 14-19 phase of learning, providing all young people with the opportunity to continue their education in different settings, including schools, colleges, and the workplace. Young people will follow a wider range of both general and specialist courses that meet their individual needs and aspirations. Proposals should ensure that all 14-19 year olds have access to a broad range of high-quality curriculum pathways, including vocational options... 
LAs will be working with its schools, their Learning Skills Council (LSC) and colleges to plan how the different specialist facilities for vocational education are to be distributed across the different sites. In synergy with the schools own specialism and curriculum structures, the 14-19 offer made by each school can be extended by forming collaborative ventures with other local schools, colleges and businesses. This will need to be considered by bidders in their designs and when procuring and selecting F&E.
As well as being properly equipped for their own vocational specialisms, schools will need to collaborate with each other, colleges and training providers to deliver the full entitlement to all young people. This will ensure that young people have choice about where to study and what to study, including the opportunity to take new diplomas. While most resource-intensive specialist facilities will be provided through Further Education (FE) institutions and in work-related learning, any vocational education taught in schools will require environments designed to be suitable.

[LA may add or replace with specific implications of how its schools plan to accommodate the range of specialist area in the 14-19 Strategy, whether though specialist schools providing relevant specialist diplomas or through links with FE colleges and others.]
Specialist School Provision 

BSF is an opportunity for schools to update and expand their specialist accommodation to contribute not just to the specialist subjects but across the whole of the curriculum. Bidders and Authorities need to be aware that the specialism will have cross curricular aspects which may be a consideration within the design and F&E specification. In refurbished or remodelled schools given a new specialism the re-use of F&E may need to be carefully considered to ensure it supports the school in its revised curriculum delivery.
While all schools will have a similar range of facilities, the BSF project should enable specialist learning provision to suit the specialism of each school.  Close collaboration between schools will extend access to first class specialist facilities across a schemed family of schools, broadening curriculum and learning opportunities. 

[LA may note how schools specialisms (and second or new specialisms) are being applied for, in both mainstream and special schools. They might also add how anticipated collaboration between them may impact on curricular, and correspondingly, F&E, usage.  For instance, does sharing of common timetables or access to Centres of Vocational Excellence (COVEs) post-16 have implications for the demands on or requirements on the breadth  of F&E provided.]

Inclusion and SEN

All schools aim to provide an inclusive learning environment which encourages social inclusion, removes barriers to achievement and progress and have good access and resources to provide appropriate support and intervention for children with SEN and disabilities in schools. This should encourage all pupils to feel secure and welcome in school, so that they can concentrate on learning and making a positive contribution to the school community. All pupils should then be ready to make transition to further education, employment or social care when they leave. 
Special Education Needs and Disabilities

Bidders should ensure that, in line with Every Child Matters and the LA strategy for inclusion, all pupils can access the entire curriculum. This requires all new facilities to be fully accessible and remodelled buildings to be as accessible as possible with full access to all the specialist facilities . Designs, should consider not only circulation and access for disabled people, but also the suitability of workstations, the layout of the rooms, the disposition of spaces and the physical environment as a whole in relation to the likely population of pupils and adults, allowing for full wheelchair accessibility. Designs should allow full participation in everyday life at school as an enjoyable experience which promotes pupils’ self esteem, social ability and learning achievement. This includes specialist provision and other facilities such as dining and social areas.
In some schools, there are also supplementary areas funded as ‘specially resourced provision’ to fully support pupils with specific types of SEN within the mainstream setting. BSF creates an opportunity to match specialist provision to the changing special needs to expand specialist mainstream provision for secondary pupils with communication, speech and language difficulties. In this case, the F&E brief should identity specific requirements of that school.
The F&E OS highlights some of the considerations necessary when selecting F&E for inclusion. Where co-location between special and mainstream schools is sought, the F&E selection must be sufficiently robust and integrated (as with ICT) to ensure full integration which supports educational inclusion.

One of the key effects of greater inclusion is an increase in pupil support, whether educational, social or medical. Pupils with special needs require assistance from a number of people including specialist teachers and health and social care professionals whose needs must also be considered. 
The schedule of accommodation for each mainstream school includes learning resources areas for pupils with SEN and these staff. These should be at the heart of the school - not the far end of a corridor where it can be obvious where pupils are going.
In some schools, there are also supplementary areas funded as ‘specially resourced provision’ to fully support pupils with specific types of SEN within the mainstream setting. BSF creates an opportunity to match specialist provision to the changing need to expand specialist mainstream provision for secondary pupils with communication, speech and language difficulties. In this cases, the Design Brief for that school will identity the particular facilities required and their attributes.
[LA to identify which schools what standard SEN provision and services each mainstream school might expect, which will have further funding to cater for any specific SEN such as ASD or Hearing Impairment (HI), and which will benefit from collocated special schools.]
The LA should seeks imaginative and innovative solutions to the sharing of facilities between mainstream and special schools, for subjects such as arts, drama, technology and PE. This has been considered in co-located schools, but may also be possible in schools that are physically further apart. Student support bases in mainstream schools should be able to provide students from special schools with the resources necessary to facilitate their integration into a mainstream environment.
[LA can summarise how their SEN strategy will allow a continuum of specialist provision for the needs of children and young people within the local community of schools to be met, for example, by ensuring the right level of health and therapy provision in special schools, or a coordinated and effective multi-agency approach to working with children with significant difficulties.]

Inclusion, Behaviour and Attendance 
The LA has developed provision to improve behaviour, reduce exclusions and tackle persistent absence, including taking into account school partnerships and multi-agency work. This includes better access to facilities, for pupils in alternative provision, for example by including PRUs in its designs for improved accommodation.
 [LA to identify what this means for PRUs and for schools, in terms Learning Support Units or similar provision to meet the diversity of pupils’ needs so that they can quickly refer a pupil with a week’s notice. Will this type of provision be a shared facility at one school or a separate building?]

Pupils’ comfort within their learning environments affects behaviour and self-esteem and the willingness and ability to learn, ultimately this affects performance. All pupils, including those with SEN and disabilities, should feel that their needs are respected and met not only in learning areas, but in toilets, circulation and the school grounds. 

School buildings and external spaces, should be designed so that they avoid creating hard-to-monitor places where bullying can take place and/or where pupils can hide away from lessons. Arrangements to minimise or improve pupil movement around the school should be considered.
Bidders should ensure that their F&E selection should support or improve pupil movement and comfort levels within the suited spaces as outline in section on ‘suites of spaces’ below. . Furthermore, the need for appropriately furnished and equipped internal areas for pupils to gather, socialise and access resources during breaks and before and after school is another area that LAs and bidders should address through selection of F&E. 

The common requirement built into this OS is for all schools to be organised in suites of spaces. Each suite will include a local workroom for staff, to enable team-working among staff but also to provide informal supervision. As the ‘Steer’ Report of the Practitioners’ Group on School Behaviour and Discipline says, ‘the intelligent placement of staff offices and work areas can do much to ensure that all parts of a school are places where adults and pupils mix freely in a calm and relaxed manner’.

As identified in other sections of the OS, each suite of spaces should therefore include:

· A central ‘hub’, as discussed above, comprising open areas for learning support, social and personal storage, although this should not include timetable teaching spaces or the small group room, which should be discrete;

· Staff accommodation such as a work-room and office, for instance for the head of year

· Toilets that conform to the latest good-practice standard to include sink areas that are partially open to the circulation route to encourage good behaviour.

Recent research has shown that improvements to buildings and learning environments can have a significant impact on educational performance. The formal curriculum will require a range of appropriate, well equipped teaching spaces and these are summarised in Section 2 and detailed in the Area Data Sheets for each school.

Equally important factors for bidders to consider in the design are the more subtle curriculum issues. The learning that takes place outside the formal timetable – in the playground, the dining area or the corridor – has been described as the ‘informal curriculum’. The way such spaces are designed and managed can have a significant impact on opportunities for informal learning. For instance, seating areas and quiet corners encourage social interaction, and easy supervision can reduce bullying.
The message you get as you enter the school – described by the Learning Through Landscapes Trust as the ‘hidden curriculum’ – is another crucial influence on learning. The presence or absence of enthusiasm for and opportunities for learning can be sub-consciously ‘read’ in the frontage, the foyer or the corridors of a school, as well as in its classrooms. The school should be able to present an individual ethos and professional atmosphere, avoiding an institutionalised appearance, through welcoming entrances and interesting display. The opportunities for F&E to achieve this are also significant.
Every Child Matters and Extended Schools 

The integration of Children’s Services is a national priority. Through The Every Child Matters (ECM) agenda, the Children’s Plan and the Extended Schools’ core offer LAs are expected to personalise the services delivered to support effective learning. As set out in the ECM document the Government's aim is for every child, whatever their background or their circumstances, to have the support they need to:

· Be healthy 

· Stay safe 

· Enjoy and achieve 

· Make a positive contribution 

· Achieve economic well-being 
Bidders should therefore be aware of the scope, both current and future, of each school’s engagement with the ECM agenda and ensure that the design of the facilities, choice of F&E and provision of FM supports this key agenda. 

In parallel, as LAs move to  and further develop their provision through Children’s Services Trust arrangements, facilities will need to be used by the community both during and after the school day. The integration of Children’s services can:

· make the school an accessible place for learning for the whole community.
· allow parents and others to be offered courses to develop their skills, in developing strategies such as ‘father and child’ family learning programmes for ‘hard-to-reach’ families and those learning English as an additional language; 

· accommodate integrated and extended organisations, which have school functions at their core but are not constrained by them, to incorporate other services in a ‘learning centre’ or ‘multi-agency centre’.

Bidders should therefore consider the breadth and variety of non-core and extended services and the implications of this for design, F&E and particularly FM.  Just as the Design Brief will identify the physical changes needed for the building in order to provide for future developments in community use so there will be a need for F&E to provide flexibility.
As the schedule of accommodation in each school clearly identifies supplementary areas- including co-located non-school facilities, that are either already existing or potential through alternative funding sources- bidders will need to ensure that additional uses, current or future- will need to be taken into account on a site by site basis.
Healthy Schools

As discussed in the Buildings and Grounds OS, design should help to make users feel safe and secure on school sites, and help to reduce bullying and vandalism.
The ‘Be Healthy’ element of the ECM agenda has particular relevance to the provision of F&E. bidders should ensure that all F&E is ergonomically designed and, therefore fit for purpose. The role appropriately designed furniture can play in reducing back pain should not be underestimated. Many studies have been carried out to prove this link and for this reason it is vital that bidders consider it a key factor when selecting seating and tabling.

In line with Governments latest initiative to encourage healthy eating [ref], all school in the scope of this BSF project will promote healthy eating by ensuring that all children have access to at least one hot school meal each day. 
As part of the agenda schools should provide healthy food and drink, locally sourced and prepared. Fully equipped kitchens should be provided, through the FM catering arrangements where relevant, which enable a range of foodstuffs to be produced catering for local populations and needs. Dining furniture should be procured which provides a pleasant environment and encourages pupils to stay ant eat. Consideration should also be given to the use by the community and the possibility of several caterers using the facilities.
[LA may input how their healthy schools plans address the need for appropriately furnished spaces that address the key themes outline in the Healthy Schools agenda.]
PE and Sport Provision
To deliver the PSA target and other aspects of the PE and School Sport agenda through BSF capital funding, the LA has ensured collaboration with and between specialist sports colleges, school sport partnerships and community sports providers. 
[The LA can show here the broad range of high-quality activities anticipated through this collaboration, and which will be supported by BSF capital funding, and which by joining up with other capital streams. Linked to the FM Output Specification where relevant, it may also identify where links to partners at a local level will ensure a complementary approach and to maximise the design, use and management of new buildings, external spaces and grounds.]
Community Provision/ Extended Schools
By 2010, the national expectation is that all schools will be extended schools. As such, they will provide, or make available through partnership working, the core offer of extended services activities, including study support, family support and widespread community use of the school’s facilities. 
All schools must therefore be designed and operated as community schools, with emphasis upon after-school activities and life-long learning for all the community. All schools will be developed through the BSF initiative as either full service or extended schools at the heart of their communities.  Full service extended schools will bring together a range of agencies including education, social services, children and family services, police, family support and health.
Through the Extended Schools core offer schools will be expected to offer sports and other facilities out of school hours, and may be linked to local health and regeneration strategies through the Local Strategic Partnership (LSP). Personalised learning also encourages participation and collaboration of adults, including parents, carers and children’s services professionals, into the school, to be involved across both pastoral and curriculum areas.
[LA to identify which schools will provide adult learning facilities through out-of-hours use of school provision, and which will provide supplementary community services, libraries and leisure facilities. The LA should also insert if the local BSF programme is linked to the Children Centre plans].

Full service and extended schools will provide and deliver services for the child, the family and the wider community, to meet their changing needs.  The buildings will, therefore, be flexible and adaptable enough in their design to provide some flexible multi-use and purpose spaces, easily accessible to the community, where a wide range of professional partners and multi-discipline teams can deliver services.

Children’s Services
All schools in this BSF programme will be extended schools. As such, they will provide the core offer of extended services activities, including study support, family support and widespread community use of the school’s facilities. The Green Paper ‘Every Child Matters’ envisages the integration of children’s’ services, most likely on school sites.
[LA to insert which schools if any support children’s services on site and the design implications].

Change Management (including Workforce Reform and CPD)

The core of the workforce reform agenda is to create opportunities for, teachers, HLTA’s,  peripatetic support workers and other professionals to focus on delivering more effective personalised teaching and learning, in teaching spaces that can be adapted to different models of curriculum delivery. The quality of the working environment is therefore essential for the whole of the workforce - support staff as well as teachers and head teachers. The flexibility of the teaching spaces through the use of movable furniture is also critical to aiding the range of learning experiences and thus the effectiveness if the workforce roles.  

This ability to organise and use its time and talents towards supporting the breadth of learning activities, teaching styles and support activities for pupils should empower the whole remodelled workforce 

Each suite of space shall include work-space that enables teachers to get the most out of time guaranteed to them for preparation, planning and assessment (PPA). This entitlement will result in more support staff in order to enable teachers to concentrate on their core professional responsibilities. Accommodation and F&E will need to reflect the implications of more adults in schools. 
School buildings must therefore be designed and developed in ways which will provide a quality of working environment that encourages self-esteem and motivation (and therefore links with recruitment and retention), and supports health and welfare needs of all staff. Support and preparation spaces should be furnished and equipped to allow for appropriate levels of integration between teaching and non teaching staff, as well as learners where appropriate.
Proposals should also consider the impact of significantly more support staff in the school, e.g. staff rooms, toilets, office and storage space, car parking. This will not always mean more/larger facilities, but a more flexible, dynamic and creative use of space, which the potential impact will need to be considered.

In the same way as distinct suites of spaces can enhance pastoral care to a year group and allow a gradual use of the rest of the school [as described under organisation and pastoral care below], the same organisation can allow teams of teachers and other staff to work together and to ensure that both teachers and non-teaching staff are confident in a range of teaching styles to meet the needs of the learner. The following criteria can therefore be seen to be crucial to the workforce agenda as well as transforming learning and encouraging good behaviour and pastoral care.
[LA may wish to add their commitment to ongoing and Continuous Professional Development (CPD), as well as any specific measures to provide change management].

Organisation and Pastoral Care

The common requirement built into this OS is for all schools to be organised in suites of spaces clustered around a central ‘hub’ of open support areas. The design and disposition of these spaces is expected to enhance and extend the pastoral support structure in order to create a sense of belonging, especially among younger pupils. For instance, the design can be a catalyst for a feeling of belonging and ownership, and better behaviour. In particular, support areas in each suite of spaces that can be open-plan or partially open can be used to provide the central ‘hub’ which can be used, with the surrounding circulation area, for a wide variety of purposes, including as a social area at key times such as breaks. This area may be enhanced through the joint use of teaching spaces in each suite, to allow easier supervision and open access to some areas, or to a host a wider range of activity.

This addresses a particular issue in the secondary sector - the need for internal areas for pupils to gather, socialise and access resources during breaks and before and after school. This might also be achieved at a larger level, for instance by joining the area of the dining space with the main circulation to create a unique, memorable place at the heart of the school which celebrates the school’s individual, identity and character. 

A secondary school can feel intimidating, particularly for pupils in their first year. It is therefore important to develop ways for the design to allow, through discreet families of spaces, pupils to get to know the buildings and each other gradually. The design should also allow a variety of organisations, to allow pupils to be grouped in various ways at different times, offering them the opportunity to discover new friends, interests and places within the school.

Criteria for each suite of spaces
Each school will be organised as a set of suites, or clusters of spaces and the schedule of accommodation in each school’s Design Brief should follow this pattern. It is felt that this is most likely to accommodate as many scenarios of personalised learning as possible, whether now or in the future, with the least change. 

The Buildings and Grounds OS describes the general requirements for each. The reasons for the ten criteria being set are described here so that bidders can understand the underlying educational and other basis for each of them. They often reinforce issues mentioned in this section already, and each one relates directly to issues described in the 2020 Vision report. 

1. Identity and transparency: the personalised approach offers greater opportunity for pupils to explore their own learning pathways within a pastoral framework that offers guidance and multi-disciplinary support as and when appropriate. So learning spaces that are designed so that, in conjunction with an appropriate range of furniture, they can share a joint identity and be open and visible to others in that cluster, can:

· support interaction, knowledge sharing and learning amongst pupils, teachers and support staff, working together in small teams and learning from each other;

· allow the development of personalised learning skills to be embedded in the learning experience. [see change management above]

2. Critical mass: as the organisation of the school becomes more learner-centric and learning opportunities become more diverse, clusters of spaces may be built around horizontal or vertical groupings of students - where age is not the deciding factor - rather than subject departments or faculties. A minimum size of each cluster that can accommodate, for instance, enough space to accommodate a year group will:

· allow each cluster to accommodate a year group or a major department [allowing the opportunity to provide age specific sized furniture where appropriate];

· provide adaptable learning zones large enough to suit a wide range of learning scenarios.

3. Minimum number of clusters: some elements of the school may use different styles or develop different scenarios. For instance, Key Stage 3 year groups may need the support of a home-base and integrated curriculum while KS4 and post-16 pupils may be more self-motivated and may learn off-site for part of their time. Similarly, changes in learning and teaching will be integrated over time, linked to a focussed change management strategy. So, in the first instance, some areas will continue to be used in more traditional settings as teachers and learners come to terms with the potential offered by these new and innovative learning settings. In the proposed schedule, having a number of clusters ensures that:

· new models can be tested, developed and improved to maximise resources and identify the most appropriate models for [each part of] that school;

· teams of teachers are able to choose the practices they change and the techniques they use – giving the teacher the choice of approach in taking responsibility for whole-school priorities.

4. Flexibility in F&E:  a wide variety of learning styles may be adopted within any teaching space to suit the needs and interests of learners and to offer pupils more varied learning scenarios. Many may also be likely to be used by others such as adult learners outside the school day. Innovative furniture and equipment which suits adults as well as pupils (including some with SEN or disabilities) and, crucially, a wide range of layouts and activities in the learning environment can:

· allow individual rooms and suites of spaces to be used for a range of activities and purposes within a lesson or session, to support a range of teaching approaches; 

· encourage greater use of other adults as well as teachers, helping in the classroom and beyond to extend the range of support to pupils;

· allow an easy transition from one type of teaching and learning to another, [for instance from ‘sage on the stage’ lecture to ‘guide on the side’ group work] within each space.

5. Versatility through range of room sizes: timetables and space will be used more flexibly to allow, for example, whole days or weeks to be devoted to intensive study or themed project work involving a variety of subject areas. The range of learning spaces available will need to be versatile enough to support organisation and teaching styles that will vary to suit the learning context. In the proposed schedule, ‘families’ of learning spaces with a range of room sizes can: 

· allow for a variety of learning and teaching approaches and greater diversity in the size [gender] and age mix of pupil groupings; 

· enable learners to make their own decisions about the space that best reflects the learning required.

6. Adaptability [through standardised dimensions]: many of the longer-term options that can be accommodated within each cluster will be possible in the same set of rooms [as described above], but others will involve very different arrangements, such as a lead lesson to large group that precedes smaller groupings for follow-up activities. Each cluster therefore needs to be as adaptable as possible to allow for future change. The adaptability available through using standardised dimensions to the length and breadth of learning spaces will:

· provide adaptable learning zones that can suit a wide range of learning scenarios over time;

· allow designers to predict the options that might be needed in the future and ensure that the fenestration, structure and lighting systems allow these to be implemented with the least cost or major building work.

7. Expandability [within adjacent clusters]: similarly, the size of each cluster will be suitable for a number of scenarios, from faculties to year bases, but may require more or less overall space in many circumstances. A design which allows the area to expand to new buildings in the future and, more crucially, adjacent clusters that may need less space will:

· allow a wider variety of learning models to be accommodated;

· allow faculties or houses to expand and contract over time as necessary.

8. Central hub: a small social area, linked with space for personal and wheelchair storage and circulation, will:

· give the cluster a ‘heart’ to enhance its identity and the cohesion of learning spaces around it;

· ensure that there is a real usable space, which can be an open seating area, dining space or ‘break-out’ area, but which is not a primary circulation route.

9. Small and support spaces: to enhance the identity of the cluster and instil a safe and supportive ethos, as well as the development opportunities discussed earlier, each cluster of spaces should include staff accommodation such as a work-room and office, for instance for the head of year, as well as toilets and teaching stores. [see inclusion, behaviour and attendance above]. As well as a wider range of group settings, the personalised approach also involves regular ‘learning conversations’ with every pupil and their parents or carers to discuss progress and agree targets. Learning resources of discrete small group rooms within each cluster will: 

· allow whole-school teaching but also one-to-one, paired and group work, as well as more open-ended tasks based on specific projects or areas of enquiry;

· allow space for a ‘learning guide’ to meet individual pupils and others regularly and confidentially.

10. Outdoor spaces: if outdoor space can be used on an ad-hoc basis it can be a valuable asset to enhancing choice within the overall learning environment. Linking each cluster to an easily accessible outdoor learning environment can:

· allow the school site and environment beyond the buildings to promote learning and pupils’ engagement;

· encourage the use of the ‘outdoor classroom’ in any learning scenario.

 [LA may add any other issues that their approach to suites of spaces should address]

ICT Integration 
The bidder must demonstrate the synergy between F&E, ICT and M&E solutions in order to maximise the transformational potential offered through the BSF programme.

ICT plays a key part of the BSF strategy in transforming the shape of teaching and learning across all subjects and ages, and this is covered in detail in the ICT Output Specification. Many children are already being taught in new and exciting ways, but we expect ICT to complement a full range of teaching approaches within each BSF school to develop an e-confident culture. 

The design of the learning environment, in its widest sense, must also compliment these opportunities. ICT should be seen as an integral and routine aspect of the everyday teaching and learning experience of the whole school community: not only in the classroom but in other areas of the school and grounds where less formal learning is likely.

New school buildings must have the right physical attributes to allow the different requirements of whole class teaching and individual learning using ICT, with accessible power and ICT networks and with appropriate environmental standards, including heating, lighting, ventilation, window blinds and furniture (covered in the F&E Output Specification). 
Sustainable Development 

Sustainability is a crucial issue in this BSF project and is covered in some detail in Section 3 of this OS and the individual Design Briefs. This section highlights the Authorities commitment to sustainability, and identifies what steps it will be taking to ensure sustainable practices are implemented in areas beyond the scope of the LEP, including:
· Food and Drink: to ensure all schools will be model suppliers of healthy, local and sustainable food and drink, food should, where possible, be produced or prepared on site. 
· [LA to add if it will take steps to help food to be sourced locally]

· Energy and water: all new schools will be expected to achieve a 60% reduction in carbon, using the extra funding available form the DCSF. They will be able to take the lead in their communities by showcasing wind, solar and bio-fuel energy, low-energy equipment, freshwater conservation, use of rainwater and other measures.
· [LA to add what commitments it might make to other schools being models of energy efficiency, renewable energy use and water management] 
· Travel and traffic: all school designs will be expected to encourage sustainable travel through cycle storage and safe and appropriate access for pedestrians and others (as described in section 2).
· [LA to add its commitment to travel plans, ensuring public transport links are near to school sites and encouraging schools to consider car-sharing and other sustainable travel policies]

· Purchasing and waste: bidders are expected to have high environmental and ethical standards, recycling, repairing and reusing as much as possible;
· [LA to add how it will assist all schools to use resources efficiently, for instance using low-impact goods that minimise (or eliminate) disposable packaging from local suppliers]
· Buildings and grounds: as described in Section 3, all school buildings, both remodelled and new, should grounds make visible use of sustainable design features that can offer a resource for learning to help pupils, staff and the local community learn about the natural world and sustainable living.
[LA may wish to add their commitment to on sustainable behaviours and practices, and on building sustainable communities and leadership – to create a better balance between these and the environmental, carbon and green issues.]

Estate Strategy

The SfC also covers ‘Addressing Key Estate Proposals (and Project Planning)’, including an assessment of the local authority’s existing asset base, prioritisation of BSF investment and estate options. These are covered in Part B1 of the Buildings and Grounds Requirements.
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